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  One of the most substantial things in learning a foreign language (L2) is 
to speak the language. However, in PMI class of Faculty of Dakwah, the students 
were not motivated to speak English. The strategy only let the teacher do most of 
the talking and English communication rarely occurred amongst the students in 
the classroom. This resulted in the students’ lack of motivation to speak English. 
Motivation in this study is defined as the students’ voluntary participation in any 
speaking activities. This study employed Team-Game-Tournament (TGT) 
technique as an alternative technique to be implemented in the classroom. TGT is 
one of cooperative learning techniques proposed by Slavin in which students can 
participate actively in speaking activities by engaging themselves in groups, 
competing in doing quizzes in the form of worksheets and winning academic 
tournaments. There are five steps in TGT, namely: (1) classroom presentation, (2) 
team, (3) game, (4) tournament, and (5) team recognition. 
 This study is collaborative Classroom Action Research (CAR) conducted 
in two cycles with three meetings in each cycle. The subjects of this study were 28 
students of PMI class in Faculty of Da’wah during their first semester of 
2019/2020 academic year. The researcher acted out as a lecturer. The data was 
obtained through interview, observation checklist on students’ frequency of 
speaking, questionnaires, and field notes. The criteria of success in this study were 
85% of the total students show an increase in motivation from low motivated to, 
at least, fairly motivated, and the students share high positive response towards 
the implementation of TGT technique. 
 The research findings discuss the implementation of TGT technique which 
had succeeded to promote students’ motivation in speaking after the second cycle 
of the study was conducted. The TGT technique was successful after the 
sequences of the technique were modified as follows: (1) team, (2) class 
presentation, (3) game, (4) tournament, and (5) team recognition. The findings 
showed that only three students belonged to low motivated, 22 students belonged 
to fairly motivated, three students belonged to motivated, and no student belonged 
to very motivated. The students also shared positive responses towards the 
implementation of TGT technique, which could be concluded that both criteria of 
success had been achieved. 
 In conclusion, the implementation of the modified version of TGT 
technique can successfully promote the students’ motivation to speak English. 
Therefore, it is suggested for the English teacher to implement TGT technique as 
an alternative technique in teaching and learning process. Future researchers are 
suggested to conduct similar research to be implemented in other grades or other 
subjects in addition to English, so that the findings of the research can contribute 
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 This chapter presents an introduction to this research. It is divided into six 
sections: the background of study, the research problem, the significance of the 
study, the scope of study, theoretical framework and the definition of key terms. 
 
1.1 Background of the study 
 English is one of the important lessons which has to be taught since junior 
high schools, according to PERMENDIKBUD No. 58 in 2014 about 2013 
curriculum in junior high school, until tertiary level of education. English has also 
been a curricular program aiming at developing attitude competence, knowledge 
competence and skill competence of learners as the basic knowledge as well as 
strengthening their skill in social life. In Indonesia, English also becomes one of 
the four subjects tested in the National Examination. However, since the 
implementation of the latest curriculum, English is recently abolished from early 
educational instances like elementary schools. It is no longer a compulsory subject 
in elementary schools, which later raised some disputes amongst English 
lecturers.  
 The limitation on English exposure also happens in tertiary level of 
education. According to the latest curriculum which is based on KKNI, some 




English department. The English course credits are reduced from the total of 4 
credits to 2 credits. This recent regulation has then caused the abolishment of 
English in the second semester, and only left English to be taught in the first 
semester. Such limitation has also made the lecturers to cramp in the materials of 
two whole semesters into 14 active meetings only. This problem then results in 
the change of English course curriculum in the institution from teaching the big 
four English skills to teaching grammar.  
For the lecturers, the limitation of English in the elementary school has 
already given impacts on the learners, and more limitation during the tertiary level 
of education will diminish the learners‟ exposure towards English. This issue will 
likely obstruct the learners in learning English in the later years, especially during 
their tertiary level of education where they have to face academic English to write 
their thesis. Moreover, this lack of early exposure towards English will be one of 
the obstacles for the learners to speak English. This is because the expectation of 
both learners and lecturers towards English is only to teach and learn about 
grammatical patterns, resulting in negligence towards the learners‟ communicative 
competence.  
Meanwhile, according to educational quality assurance (Penjaminan Mutu 
Pendidikan) of English in lower level of education in 2014, the purpose of English 
in school is not merely for comprehension and application of language concepts, 
but to encourage the learners to do things using English. For example, asking 
question using English, initiating to talk in English with their friends, discussing 




level is aimed at helping the learners to read academic papers and articles, 
teaching English as the communicative purposes is also significant for the success 
of their study.  Yet, the implementation of English teaching in the classrooms 
shows that there are many English lecturers, especially for learners of non-English 
departments, who do not take much concern on how prominent it is to implement 
English in their daily life usage.  Nevertheless, the lecturers are not to be fully-
blamed, because the problem is due to the learners‟ lack of prior knowledge of 
English language. This issue forces the lecturers to limit the verbal use of English 
and speak Indonesian more in the classrooms in order to make the learners, in this 
case, non-English department learners, understand what is being taught. 
 On the other hand, the implementation of English teaching and learning 
process conducted in Faculty of Da‟wah as a non-English department was 
different. The classroom English lecturers were mostly from non-ELT background 
because the faculty didn‟t have an official English lecturer assigned by the 
institution. The English lecturers tried to fulfill the expectations of the institution 
by employing drilling technique to teach grammar and speaking English to the 
learners. However, due to the lack of exposure to the language, most of the 
learners didn‟t understand the lesson. This is because their whole life they‟ve been 
exposed more towards language concepts and components than how to use the 
language for a communicative purpose. 
 During an interview with one of the English lecturers in Faculty of 
Da‟wah, she admitted that she taught English by having the learners listen while 




learning only through listening is “vulnerable” towards forgetfulness. Yet, this act 
was taken because the curriculum for English teaching and learning provided by 
the educational institution is only focusing on grammar. Even though it is said to 
help the learners focus on the learning material and their communicative 
competence, this limited material is likely to limit the learners‟ knowledge of 
English since most Indonesian learners are still not used to autonomous learning. 
On the other hand, according to Dickinson (in Barker, 2004:98), “learning success 
and enhanced motivation” will occur when a learner has more control of his or her 
own learning process. 
 Furthermore, during the preliminary study conducted in PMI 
(Pengembangan Masyarakat Islam) classes as the subject classroom, the learners 
were very passive. Not everyone in the class was eager to follow the lecturer‟s 
instruction. The lecturer initiated the talk most of the time using English, yet most 
of the learners did not seem to understand completely. When they were assigned 
to tell about themselves in front of the class, there was not any learner who 
wanted to talk or do the task voluntarily. Some other learners sitting at the first 
and second row were listening to the lecturer; however they did not fully 
understand about what the lecturer was saying. Only one learner actually raised 
his hand to ask the lecturer of the assigned task while the others were only waiting 
for that one learner to give them some clues. Moreover, although this was 
supposed to be a speaking activity, most of them were speaking Javanese. Some 
of them even talked about something else unrelated to the lesson when the lecturer 




of the lesson, which is speaking. In addition, although some of the learners agreed 
to do the task as what the lecturer instructed them to do, they did not do it because 
they alone wanted to. According to Barker (2004), learners do what the lecturer 
asks because they accept the authority of his or her rules. It could be perceived 
from Learner that the learners answered the questions given because they accepted 
the fact that the lecturer was far more superior to them, so that they had to obey 
whatever the lecturer asked them to do. Moreover, in Indonesian English 
classrooms, most of the learners may use their communicative competence only to 
complete the activities required of them. Barker (2004) states that learners who 
have been schooled on traditional lecturer-centered classrooms may complete 
their communicative activities in their classrooms but not really understand or 
believe in the usefulness of these activities. After a thorough observation during 
the preliminary study, the researcher found that the learners of Learner were 
lacking in motivation to learn and engage in English activity. This was supported 
with the interview result which the researcher conducted with four learners as the 
representatives of Learner. According to the interview results about their difficulty 
in learning English, all of them answered “speaking and grammar” as two of the 
most difficult things to do in English. The representatives‟ statements explained 
the reason why almost the whole learners in the classroom did not initiated to 
speak English or answer voluntarily during the teaching and learning process. 
According to Barker (2004), there are many “complicating” factors responsible in 
motivation, such as personality, attitudes, innate characteristics, emotions, social 




motivation in speaking tends to happen among Indonesian learners who are less 
exposed to speaking activities than those who have been exposed to frequent 
speaking activities. This issue occurred in Learner as the learners did not get 
enough chance to interact with their peers using English. This was also because 
they are used to having classroom lecturers who did most of the talking during the 
teaching and learning process. Their previous English lecturers did not allow too 
many learners talking at the same time, so that the other learners could sit and 
listen to that particular one learner. This is in line with Olsen and Kagan (in 
Kessler, 1992:5) who states that learner speech in traditional classes is sequential, 
that is, one learner at a time. 
 In this study, there were several factors which affected the learners of PMI 
class to be not motivated in speaking English. Shyness is one of the most 
emerging factors. During the interview with the classroom representatives, they 
admitted that speaking was hard to learn not because of they did not understand 
the lesson, but because they were too shy to speak English due to fear of making 
mistakes and getting ridiculed. This is in accordance to Ames‟s statement 
(1990:413) that older children as learners choose to be engaged failure-avoiding 
tactics such as not trying, procrastinating, false effort, and even the denial of 
effort. They would rather choose “failure with honor” rather than making 
themselves look funny in attempting to speak English. They also admitted to be 
reluctant in speaking English because they did not have any partner to speak 
English with and not knowing what to talk about. Therefore, if such teaching and 




communication amongst the learners, it will surely demote the learners‟ 
motivation in learning English, let alone their motivation in speaking English. 
Meanwhile, there have been many researches that suggest having a learning 
process based on interactive-inspiring, joyful, challenging activities as well as 
motivating learners to take parts actively. However, an active and joyful learning 
is hard to be implemented if lecturers are burdened with such high expectations by 
the institution as lecturers have to concern not only the cognitive side but also 
from the learners‟ readiness in learning English. Hence, the only way to solve this 
issue is to look for any instructional strategies for the classroom based on this 
regulation. 
 There is numerous teaching and learning strategies to help promote 
learners‟ motivation in speaking as well as improve the learners‟ learning quality 
which are applicable in the classroom. However, in selecting instructional 
strategy, lecturers must consider the physiological aspects of the learners. Since 
the learners of English in tertiary level is a transitional age of children and adult 
learners, they need to be treated rather differently than those who have passed this 
age range. Hence, one of the instructional strategies proposed is by implementing 
TGT or Teams-Games-Tournament. TGT is one of many cooperative learning‟s 
strategies proposed by Slavin which engage the learners in an academic 
tournament-like environment. In TGT technique, learners work with their peers in 
a medium group where each member of the group must contribute to the 
activities, such as answering quizzes. Then, all groups have to compete in terms of 




extrinsic verbal reinforcements such as saying “great!” or” excellent!” which is 
often overused (Ames, 1990:416) that it has lost its meaning especially to an 
English learner. Thus, in this study, the reward for the group is something 
concrete in the form of group points. TGT technique is a good way to motivate 
learners‟ motivation in speaking as they are expected to answer questions orally 
and to be engaged in such activities which force them to try answering questions 
in English. The learners will also be placed in a group consisting of heterogeneous 
members. Furthermore, Teams-Games-Tournament technique is also beneficial to 
the learners since this technique involves physical movements so that it will put 
the learners into a “not-threatened” learning environment which can encourage 
them to be active learners. As Hamid (2011) states about “edutainment” that the 
quality of learning will develop overtime as the learners are given a chance to 
discuss, ask questions and employ their “stored” knowledge in active 
participation. 
 Meanwhile, the role of lecturers in this technique is not to be the only 
source of knowledge and keep doing the “transfer knowledge” process, but 
lecturers are supposed to be the learning mediators during learners‟ learning 
activities. The lecturers should not interfere too much with the learners‟ learning 
process, let alone taking over the speaking session so that the learners can actually 
use English for their own purposes in learning. This is in line with Williams and 
Williams (2011:4) who states that learners‟ motivation in learning is also strongly 
related with purposeful connection with work. This means, learners are likely to 




on why they learn English, whether they would actually use English for real life 
matters or not. This is because when they realize that English is useful in 
contextual life, they would volunteer themselves to do tasks related to English, or 
even adjust themselves to speak English without the lecturer‟s order. In order to 
show such attitude for the learners, motivation is needed. Thus, this study 
employed Teams-Games-Tournament technique in order to promote the learners‟ 
engagement in learning English, especially engagement as classroom 
participation.   
 
1.2 The Research Problem 
 Based on the background of the study, the research problem is formulated 
as follows: How can Teams-Games-Tournament (TGT) technique improve 
students’ engagement in the classroom? 
1.3 The Significance of the study 
 The results of this study are expected to be beneficial for English lecturers 
and future researchers. 
 For the English lecturers of IAIN Jember, the results of this study provide 
another way to motivate and raise their learners‟ participation in grammar and 
speaking lessons. The English lecturers can apply this technique to other English 
classes to help low-motivated learners to speak English in the classroom as well 
as to trigger learners‟ active participation during the teaching and learning 




teaching strategy which they have been applying so far. The findings of this study 
could also be taken into account by other English lecturers of the same level. 
 The finding of this study can also be used as valuable resources for future 
researchers who are interested in taking further research on learners‟ engagement 
in classroom participation towards speaking English at different grades and levels 
of education not only in English Language Teaching field, but also other teaching 
fields 
 
1.4 The Scope of the Study 
 This study was conducted in PMI Class in Faculty of Da‟wah during odd 
semester in 2019. This study focused on promoting the extrinsic motivation of 
learners to engage in  speak English through asking questions, answering 
lecturers‟ questions in English, and discussion. This study also focused on the 
learners‟ frequency of speaking. 
 
1.5 Theoretical Framework 
 Basically, motivation is derived from the word “motive” which means an 
effort, which pushes someone to do something (Sardiman, 2007).  Motivation has 
been widely accepted by both lecturers and researchers as one of the key factors 
that influences the rate and success of second or foreign language (L2) learning 
according to Dornyei (in Barker, 2004 :71). Gardner (in Barker, 2004:75) also 
states that motivation in teaching and learning foreign language refers to the 




favorable attitudes toward learning the language. Meanwhile, Ames (1990) states 
that motivation is prominent in learning because it contributes to the learners‟ 
achievement, however, it is also important itself as an outcome as motivation can 
actually affect the results of learners‟ tasks. On the other hand, the factors and 
causes which affect one‟s motivation may vary from one person to another. 
However, Ames (1990) states that learners can still be equally motivated. 
 In general, there are two types of motivation, namely intrinsic and 
extrinsic motivation. As Barker (2004) states that intrinsic motivation is the 
motivation to do something because you alone want to do it without any 
interference from anything else. Intrinsic motivation is called as the purest of 
motivations since the source of this motivation is from one‟s own willing. One 
does an action in order to provide self-satisfaction for him or herself. As for 
extrinsic motivation, Baker states that this is a motivation to do something for a 
specific purpose, i.e. one is motivated in learning a language, because by learning 
it, he puts himself in a position of being able to use it for enrolling school abroad. 
In addition to learning a second language, Gardner (in Saville-Troike, 2006:86) 
states that there are two types of motivation, namely: integrative and instrumental 
motivations. Integrative motivation is based on the learner‟s interest in learning 
English because they want to interact with the native speaker, or to integrate or 
participate in an English-using speech community. While in instrumental 
motivation, English language becomes a mean which allows the learners to 
achieve some goal such as passing their exam or getting accepted in some higher 




 However, the focus of the learners‟ motivation in this study is limited to 
extrinsic and instrumental motivations.  
  
1.6 The Definition of key terms 
 There are three key terms used in this study, i.e. teams-games-tournament, 
motivation and speaking. To avoid misinterpretation, they are defined as follows: 
1. Teams-games-tournament or usually called TGT is one of cooperative learning 
techniques proposed by Slavin which was designed to make learners feel like 
being in a tournament-like environment to compete each other in groups to 
answer questions orally for a reward.  
2. Students‟ Engagement is defined as the degree of attention, curiosity, interest, 
optimism, and passion that students show when they are learning or being 
taught, which extends to the level of motivation they have to learn and progress 
in their education. The indicators of engagement in this study are defined into 
learners‟ frequency of speaking English.  
3. Speaking in this study is defined as the learners‟ actions of expressing phrases 
or ideas by asking questions, answering questions, giving comments, 











 This chapter presents the description of the research method employed in 
this study. It consists of six sections, i.e. (1) the research design, (2) the role of the 
researcher, (3) the setting of the study, (4) the subjects of the study, (5) the data 
and the sources of the data, and (6) the data collection. 
 
2.1 Research Design 
 This study adopted CAR (Classroom Action Research) model proposed by 
Kemmis & McTaggart (1988:11) because the purpose of the research is to solve 
the problem of the classroom. This research employs quantitative qualitative 
approach to investigate the teaching and learning activities using Team-Game-
Tournament (TGT). This is because classroom action research cannot solely be 
referred as qualitative research (Latief, 2014) since the type of data collected can 
also include numerical data as in quantitative research, depending on the criteria 
of success. 
 Classroom action research is done in repeated cycles. There are four stages 
in one cycle of classroom action research before a researcher draws a conclusion, 
i.e. planning, implementing the action, observing, and reflecting on the result of 
the observation (Latief, 2014). However, before the researcher conducted the 




classroom. As the problem was identified, the stages of the classroom action 
research were carried out. In the planning stage, the researcher prepared the 
instructional materials, designed the lesson plans, designed the instruments of the 
research, and set the criteria of success. In implementing the action, the researcher 
carried out the teaching and learning process as in the lesson plans. In observing, 
the researcher collected the data. In reflecting, the researcher analyzed the data 
and then decide whether the result of the data taken from observation meet the 
research‟s criteria of success. If the result of the first cycle did not meet the 
criteria of success, the researcher should continue to conduct the second cycle. 
The diagram of the classroom action research will be presented in Figure 2.1 and 





























Figure.2.1. Four Stages in Action Research 
 
2.1.1 Planning 
 This part elaborates the planning that the researcher conducted. The 
planning includes planning the lesson plans, the instructional materials, the 
research instruments, and setting the criteria of success. 
 
2.1.1.1 Planning the Lesson Plan 
 The researcher designed the lesson plans according to the latest curriculum 
(kurikulum KKNI) and the English syllabus of IAIN Jember by herself. The 
objectives of teaching English in odd semester is to teach speaking and listening, 
Planning 
Planning the lesson plans, 
the research materials and 
the criteria of success 
Action 
Teaching using teams-games-
tournament technique in three 
meetings. 
Observing 
Collecting data through 
observation checklists, field 
notes and questionnaires. 
Reflecting 
Analyzing the data and comparing 
the results of the data collection 








hence the teaching objectives were also to make the students to be the active 
speakers. Then, the researcher consulted the other English lecturer of the class 
before implementing the lesson plans to the classroom. 
 There were six lesson plans employed in this research. The three lesson 
plans were employed in the first cycle of the research. These lesson plans were 
based on the basic competence of 3.3 (K.D. 3.3) which was about the use of date, 
day, months, year, time and daily activity. While the latter lesson plans were 
employed in the second cycle of the research. The latter lesson plans were based 
on the basic competence of 3.4 (K.D. 3.4) which was about personal identity and 
occupations. The time allotment for each meeting was 2x50 minutes. The 
evaluation was taken from the observation checklists (See Appendix 2b-g). The 
complete lesson plans can be seen in Appendix 6a and 6b, while the complete 
teaching scenario can be seen in Appendix 1. 
 
2.1.1.2 Planning the Instructional Materials 
 The instructional materials for the students were in the form of 
worksheets, questions from power point slideshow, videos taken from Internet 
sources about the related lessons and questions from their English course book 
entitled Basic English Grammar Explained. The researcher made the worksheets 
and the power point slideshows by herself according to the basic competences 
then modified them to fit in the teams-games-tournament technique. Since in 
teams-games-tournament, the students are supposed to compete with other 




carefully. There are six sets of materials, and each set of material was employed 
for different meeting. In every set of material, there were several tasks which were 
given simultaneously. The students would be given questions regarding the 
worksheet‟s answers, videos, and power point slideshows which the students had 
to answer orally. 
 In the first set of materials, there were two videos about days and months, 
two power point slideshows about days and months, a pre-made worksheet 
consisting 10 questions in the form of multiple choices and five questions in the 
form of short answers, and a sheet with a sample dialogue. The picture in the 
worksheet was taken from Google images. This worksheet was intended to test 
the student‟s comprehension of months, days, and dates (See Appendix 6a). The 
worksheets and dialogue had to be done in groups while the other tasks only 
required regular oral participation. In terms of dialogue activity, the groups ought 
to compose a dialogue and asked to volunteer in performing their dialogues in 
front of the class. 
 In the second set of materials, there were a video about daily activity, a 
power point slideshow, and two kinds of worksheet; the former one consisted of 
seven questions in the form of multiple choices and eight questions in the form of 
short answers (See Appendix 6a), the latter one consisted of 20 words inside an 
envelope to be matched with the pre-made pictures taken from Google image. 
These worksheets were intended to test the students‟ comprehension towards time 
and vocabulary of daily activities. Also, each material had to be answered by the 




 In the third set of material, there were a power point slideshow of 
reviewing chapter three, twenty five pre-made questions to be asked using pre-
made clock media which the researcher made by herself, and a task taken from the 
students‟ course book on page 65 (See Appendix 6a). All the tasks had to be done 
through oral participation. The students were also asked to present their work in 
front of the class regarding on their interview result with their friends.  
 In the fourth set of material, there was a video entitled Freddie family, a 
power point slideshow about family relations which followed by some questions 
adapted from the students‟ course book on page 75-77, and three pre-made 
worksheets consisted of family members questions (See Appendix 6b) which the 
researcher made by herself. These worksheets were intended to test the students‟ 
comprehension of the family members as well as to enrich the students‟ 
vocabulary. The pictures were all taken from Google image.  
 In the fifth set of material, there was a video entitled Introducing Your 
Family Members, a set of questions taken from the students‟ course book on page 
68, and a Prezi slideshow containing personal identity and family members‟ 
description (See Appendix 6b). The personal identity was adapted from the 
students‟ course book When English Rings a Bell on page 68. The texts and 
pictures in the Prezi slides were from the researcher‟s family to make the lesson 
more contextual. Afterward, all the students were asked to present their personal 
identities voluntarily in front of the class.  
 In the sixth set of material, there was a video called Family Fingers which 




and occupations (See Appendix 6b) and “snake and ladder” media for five groups 
made by the researcher herself along with the pre-made questions. The snake and 
ladder game was intended for a review activity as well as to make the students 
speak English by answering the pre-made questions from the cards in front of 
their peers.  
 
2.1.1.3 Planning the Research Instruments 
 The researcher planned the research instruments. There were four research 
instruments employed in this study, namely students‟ observation checklists, field 
notes, interview guidelines and questionnaires. 
a) Students‟ observation checklists 
 The researcher made the students‟ observational checklists by adapting 
from the previous study related to motivation by Prasetianto (2011). However, the 
checklist was modified by the researcher to better suit her research. In the 
observation checklists there are four variables of the types of students talk, namely 
asking question, answering question, participating in team-game-tournament, and 
participating in collaborative task. 
 Under “asking question” section, there are two sub-variables of students‟ 
talk: asking unclear instruction and asking difficult vocabulary. There are two 
sub-variables under “answering question” section: responding to the lecturer‟s 
trivial questions and expressing their opinion towards a topic. While under 
“Participating in teams-games-tournament” section, there are two sub-variables:  




“participating in collaborative tasks” section which has two sub-variables: sharing 
the information that they have through oral participation and responding to 
friends‟ opinion orally. 
 For the format of the observation checklists, it was adapted from 
Moskowitz (1971, in Brown 2001:170). The checklists contained grid in which 
the rows contained the students‟ presence numbers and the columns presented the 
types of students‟ talk. The checklists were filled out by the class observers during 
the implementation stage based on what the students did. The checklists were 
completed by putting a check mark on the column indicating the types of the 
students‟ talk. The number of check mark in each column shows the frequency of 
each type of the students‟ talk. In addition, each column can have more than one 
check at a time (see Appendix 2a-2g). 
b) Field Notes 
 The field notes were filled by the researcher during the implementation 
stage. This instrument was used to record students‟ activities, responses and 
detailed information of how the teaching and learning process occurred (see 
Appendix 4a-4b).  
c) Interview Guidelines 
 To gain some information regarding on the problem for the action 
research, the researcher also conducted interviews during the preliminary study. 
The researcher prepared two kinds of interview guidelines. The former one was 
for the lecturer and the latter was for the students (See Appendix 3a). In 




representatives of the class. The researcher selected class representatives by 
employing random sampling technique (See Appendix 3b-3c). 
d) Questionnaires  
 The questionnaires employed in this study were intended to see the 
students‟ attitude towards the implementation of the technique and to find out 
whether the teams-games-tournament technique had already helped the students in 
promoting their motivation to speak and comprehend the lessons. There were 
eight statements within the questionnaires in which the students should put a 
check mark on the option columns given: strongly disagree, disagree, agree or 
strongly agree (See Appendix 5a). The questionnaires were distributed at the end 
of every cycle. The questionnaires also became the second sources of the data 
which determine the success of the research.  
 
2.1.1.4 Planning the Criteria of Success 
 Based on the problem faced in preliminary study, the research was 
considered successful if the result of the research meets the following criteria: 
a) 85% of the total students show an increase in motivation from low motivated 
to, at least, fairly motivated classification. 
b) The students show high positive attitude towards the teaching and learning 







2.1.2 Acting  
 On the first meeting of cycle 1, the researcher explained to the students 
about teams-games-tournament technique briefly including the rewarding system 
during the implementation, which is in the form of exchangeable points for items. 
The researcher also explained the function of the additional instructional media 
such as name tags and mini-journal. Then for the following meetings, the 
researcher only needed to remind the students to wear the name tags before the 
lesson started, to put the points inside the mini-journal and to write down any new 
vocabulary, their opinion towards the lesson or anything they learned on the mini-
journal before the lesson ended.  
 The researcher conducted the teams-games-tournament technique on the 
first cycle as the general sequence of the technique, namely: class presentation, 
team discussion, games, tournament, and team recognition (Rusman, 2010.). 
However, on the second cycle, the researcher modified the sequence of the 
technique, as follows: team discussion, class presentation, games, tournament, and 
team recognition. Therefore, the researcher explained the instructions first in 
every meeting before implementing the teams-games-tournament technique. Then, 
the researcher divided the students into groups by counting heads technique. The 
students always sit according to their attendee‟s numbers, so that during the 
counting head, the researcher chose different student to start the counting to make 
sure the students always had different group members in every meeting. After 




 During the implementation of the technique, the researcher gave the 
students instruction of what to do with the tasks beforehand. The researcher 
monitored and helped the students when the students were doing the worksheets. 
Then, after they submitted the results of the worksheets, the researcher asked 
questions off the worksheets‟ results to the students to be answered orally. Every 
group had to compete between each other in answering the questions to gain 
points. The last step is deciding the winning team in every meeting and gave the 
team recognition by giving them rewards in the form of points. 
 
2.1.3 Observing 
 In observation stage, the researcher collected the data about any events 
which had happened during the implementation of the action. The data about the 
students‟ frequency of speaking was obtained from the students‟ observational 
checklists filled by the observers. The observation checklists were filled by giving 
check marks in the tables. Meanwhile, the observers were the English lecturer of 
class VII.5 and the researcher‟s partner. The researcher wrote the field notes at the 
end of every meeting chronologically herself. At the end of each cycle, the 
students were given questionnaires about how much the technique implemented 
had helped them in promoting their motivation in speaking and comprehending 








 In the reflecting stage, the researcher analyzed the data obtained from the 
observation stage. The data from observation checklists and the students‟ 
questionnaires were analyzed to determine whether the criteria of success were 
reached or not. As for the data analysis from observation checklists, informal 
interview, field notes and questionnaires, they were analyzed as follows. 
 
2.1.4.1 The Analysis of the Data from the Observation Checklists 
 The observation checklists in this study were used to know the students‟ 
frequency of speaking to determine their motivation to speak in the teaching and 
learning process during the implementation of the teams-games-tournament 
technique in every cycle (see Appendix 7a and 7b). The steps of the analysis are 
as follows: 
a. Counting the total of each student‟ frequency of speaking during the teaching 
and learning process from each meeting in one cycle, then summing up all the 
scores in tables. 
b. Counting the average of students‟ total frequency of speaking in one cycle. 
c. Classifying the average of students‟ total frequency of speaking into four 
categories 
> 8 = very motivated 
6 - 8 = motivated 
3 - 5 = fairly motivated 









2.1.4.2 The Analysis of the Data from the Interview 
 The data obtained from interviewing the English lecturer and from four 
students as representatives of the class who were chosen by random sampling 
technique. The result of interview would be presented descriptively and irrelevant 
responses were omitted. 
 
2.1.4.3 The Analysis of the Data from the Field Notes 
 The data within field notes were written chronologically from the 
beginning of the class until the end of the class in each meeting. The data written 
in the field notes were based on the students‟ activity and detailed information of 
how the learning process occurred in the classroom. In this study, field notes were 
employed in every meeting of each cycle. The results of the field notes were 
presented descriptively. 
 
2.1.4.4 The Analysis of the Data from Questionnaires 
  The questionnaires were used to find out whether the technique employed 
in the teaching and learning process were helpful to promote the students‟ 
motivation in speaking and their comprehension towards the lessons. The 
The number of students in each category 
      X 100% 




questionnaires were given at the end of each cycle. In the questionnaire analysis 
(see Appendix 5a-5b), there were four rates which presented the options from the 
questionnaire. Rate 4 presented “strongly agree” option, rate 3 presented “agree” 
option, rate 2 presented “disagree” option, and rate 1 presented “strongly 
disagree” option. Then, the questionnaires were analyzed by counting the 
students‟ answer for each point or item based on Arikunto‟s method (2014:285). 
The steps of the analysis are as follows: 
a. Counting the students‟ answer based on the options they chose. 
b. Multiplying the students‟ answer by each rate (4, 3, 2, or 1) then sum up the 
outcome of all rates to find the total score. 
c. Dividing the total score by the total respondents to find the average score.  
d. Classifying the outcome of the average score into the correct descriptors. 
e. Repeating step A to D for all aspects presented in the questionnaire.  
f. Counting the total average score from each aspect‟ average score, and then 
classify the outcome into the correct descriptors. 
 
 At last, in reflecting, the researcher conducted the evaluation by matching 
the result of the observation checklists as well as the result of the questionnaires 
with the criteria of success. If the results of the cycle did not meet the criteria of 
success, the researcher made some reflection to identify factors which caused the 






2.2 Role of the Researcher 
 In this study, the classroom action research was carried out 
collaboratively. The researcher acted as the English lecturer since she also taught 
the class for her the semester, while in implementing the technique of using 
Team-Game-Tournament to promote students‟ motivation in speaking, the 
English lecturer of the classroom and the researcher‟s companion act as the 
classroom observers.  
 
2.3 Setting of the study 
 This study took place in Faculty of Da‟wah, IAIN Jember which is located 
at Jl. Mataram No.1, Karang Miuwo, Mangli, Kec. Kaliwates, Kabupaten Jember, 
Jawa Timur 68136. The researcher chose this place to conduct her research 
because she works there and she is the English lecturer for the whole semester. In 
this school, English is scheduled once a week which each meeting lasts for 120 
minutes.  
 
2.4 Subjects of the study 
 The subjects of this study were students of class PMI department which 
has 28 students in total. There were 18 female students and 10 male students in 
the class. The class was chosen because the researcher taught the class for her the 







2.5 Data and sources of the data 
 There are two types of the researcher‟s data. The first data were the 
students‟ motivation obtained from their frequency of speaking during the 
teaching and learning process. The second data were the students‟ opinion toward 
the implementation of team-game-tournament obtained from the questionnaires at 
the end of each cycle.  
 
2.6 Data collection 
 The data were collected by means of observation checklists, field notes, 
questionnaires and interview guides. The researcher took the data from 7 










 This chapter presents the findings of Cycle 1 and Cycle 2. The results of 
each cycle are presented in terms of the action, in which the technique is 
implemented in every meeting, the frequency of speaking, and the students‟ 
responses towards the TGT implementation. The research findings are presented 
according to the action and the results of the action in each cycle.  
 
3.1 The Research Findings in Cycle One 
 The section presents the data of Cycle 1 on the implementation of team-
game-tournament to promote the students‟ motivation to speak. This section 
describes the implementation of the action in each meeting. During the 
implementation of the action, the researcher acted as a substitute teacher and the 
classroom teacher acted as observer along with the researcher‟s partner. The first 
cycle of this study were conducted in three meetings. Each meeting lasted 










Table 3.1 The Activities of Cycle One 
 Action Steps Activities 
 Meeting 1 Pre-activity Greetings, introducing herself, 
explaining the Team-Game-Tournament 
technique. 
  Whilst-activity Presenting “Days of the week” and 
“Months of the Year” lessons, grouping 
the students, handing out worksheet for 
Game and Tournament session. 














Pre-activity Greetings, explaining the Team-Game-
Tournament technique. 
Whilst-activity Presenting “Daily Activities” and 
“Time” lessons, grouping the students, 
handing out worksheet for Game and 
Tournament session. 
Post-activity Team recognition session, reflection. 
 Meeting 3 Pre-activity 
 




Reviewing lessons in meeting 1 and 2, 
grouping the students, using clock media 
for Tournament session. 
Post-activity Team recognition session, reflection. 
Giving questionnaires to the students. 
 
3.1.1 Action 
 This section presents the implementation of team-game-tournament in 
each meeting according to Table 3.1 descriptively. 
Meeting One 
  The lesson was carried out in three phases: Pre-activity, whilst-activity 
and post-activity. In pre-activity, the researcher greeted the students in English 
and gave the students apperception by asking how they did during the middle term 
test a week ago. The researcher then introduced herself briefly and told the 
students about some additional rules in joining her class including how the class 




The researcher also explained the use of name tags and mini-journals. She then 
proceeded to the next phase, the whilst-activity. 
 In the whilst-activity, the researcher showed the students two videos about 
“Days of the Week” and “Months in a Year”. Then, the researcher gave the 
students some pre-made questions for them to answer voluntarily such as, “How 
many days are there in a week?”, “What are the days of the week?” and most 
students answered to the teacher‟s questions. After that, the students were asked to 
count the heads from one to six, starting from the first row. Those students with 
the same number were asked to form a group in a certain place. Unfortunately, the 
moving time took a little longer than expected. Hence the researcher had to force 
the students to move faster. After that, the researcher showed them two power 
point slideshows, the first one was about the days of the week and the other was 
about the months of the year. Because of the limited time, the researcher had the 
students focus on the presentation slides by telling them that there would be 
questions at unexpected times. The slides were made colorful and neat enough to 
make the students not get bored easily. They were also given some questions to be 
answered.  
 After the presentation, the researcher re-explained about teams-games-
tournament to them before handing each group a worksheet. The worksheet was 
like quizzes which had the students work together in a group. They had to do it 
quickly to gain more points during the TGT. A few students raised their hand to 
ask for unfamiliar words and unclear instruction. After all groups had turned in 




the questions within the worksheets to make sure whether they had done it 
correctly. Unfortunately, there was insufficient time for the dialogue activity and 
only one group volunteered to present their task, so that the rest of the groups had 
to make the dialogues as their homework.  
 In the post-activity, the researcher counted the groups‟ score whilst letting 
the students to fill in their mini-journals. In this meeting, the English teacher was 
sitting at the back row, along with the researcher‟s partner as observers using the 
pre-made observation checklists.  
 
Meeting Two 
 The lesson was carried out in three phases: pre-activity, whilst-activity, 
and post-activity. In pre-activity, the researcher greeted the students and asked 
them a few questions to review the last lesson then proceeded to the next phase. In 
whilst activity, the students were reminded of the teams-games-tournament 
technique. They were shown a video of daily activities in which they had to 
answer the questions which followed. After that, the researcher showed them a 
power point slideshow explaining about time in English. The power point slides 
were made colorful, brief, and as neat as possible to not make the students feel 
bored. They were grouped into four groups. Then, they were given some questions 
taken from their course book which begun the tournament. After that, the 
researcher distributed additional worksheets to be done in group. Then, the 
researcher asked the students to make a quick dialogue done in pair which 




shown in the slideshow. However, due to the limited time, only a pair of students 
presented their work result. So that the rest of the groups had to make the 
dialogues as their homework 
 In post activity, the teacher counted the groups‟ scores and declared the 
winning team. Then, the students were asked to fill in their mini-journals of what 
they had learned and write down whatever new vocabulary they acquired that day. 
The English teacher and both of the researcher‟ partner were sitting at the back 
row of the class as observers. 
 
Meeting Three 
 This meeting was conducted in three phases: pre-activity, whilst-activity, 
and post-activity. As usual, the teacher greeted the students and did some review 
by giving the students a few questions to be answered by the whole class. Then, 
since this meeting was as a continuation of the previous meeting, the researcher 
prepared a different set of materials to the students. After reviewing a bit of 
months, dates and days in the pre-activity, as usual, the students were reminded 
about teams-games-tournament in the whilst-activity and they ought to group 
themselves into four big teams. The researcher brought four pre-made media in 
the form of clocks (See Appendix 6a). After the students were ready with their 
groups, the researcher showed them a power point slideshow of time in English 
briefly as a review and as well as the first step of teams-games-tournament. There 
were three sessions in the game: first is when the researcher gave each group one 




answer some questions, and third is when all groups had to compete among each 
other. The students had to use the media to show the time and say it out loud. The 
game lasted for about 40 minutes, and then the researcher gave the students some 
questions from the course book for five minutes. Then, every student was asked to 
interview four of their friends to ask for their daily activities as in their course 
book. The researcher then reminded the students of the upcoming English test. 
 In post activity, the students were given homework by the researcher as a 
follow up activity. Before the class was dismissed, the researcher distributed 
questionnaires in order to get to know how well the technique had helped the 
students in motivating them to speak. In this meeting, the English teacher and the 
researchers‟ partner were sitting at the back as observers using the pre-made 
observation checklists.  
 
3.1.2 Student’s Motivation to Speak 
 The students‟ motivation to speak is based on the students‟ frequency of 
speaking as stated in the scope of the study, namely asking difficult vocabulary, 
asking unclear instructions, answering teacher‟s trivial question, giving comment 
on a topic,  answering worksheets‟ questions orally, presenting dialogue 
voluntarily, sharing and responding information orally in a discussion. 
  In meeting one, under the „asking question‟ variable, there were three 
students asked the unclear instructions regarding of which task should be done 
first as well as unclear question and four students asked about difficult vocabulary 




variable, there were six students responding to the researcher‟s trivial question 
and two students expressing opinion towards the topic. Under the „participation in 
TGT‟ variable, there were 20 students answered the questions from the 
worksheets, with nine students answered more than once, while two students 
volunteered in presentation during TGT. Meanwhile under the „participation in 
collaborative tasks‟ variable, there were nine students sharing information orally 
using English and five students who responded to their friends‟ opinion using 
English (See Appendix 2b).  
 In meeting two, under the „asking question‟ variable, there were five 
students asked about unclear instructions regarding which task should be done 
first, whether they had done the tasks correctly as well as unclear questions and 
five students asked about difficult vocabulary to the researcher, with one student 
asked twice. Under the „answering question‟ variable, there were six students 
responding to the researcher‟s trivial question and two students expressing 
opinion towards the topic. Under the „participation in TGT‟ variable, there were 
26 students answered the questions from the worksheets orally with thirteen 
students answered more than once, while two students volunteered in presentation 
during TGT. Meanwhile under the „participation in collaborative tasks‟ variable, 
there were 13 students sharing information orally using English and 12 students 
who responded to their friends‟ opinion using English (See Appendix 2c).  
 In meeting three under the „asking question‟ variable, there was one 
student asked about unclear instruction regarding of whether he/she had done the 




asked more than once to the researcher. Under the „answering question‟ variable, 
there were nine students responding to the researcher‟s trivial question with one 
student commented twice and seven students expressing opinion towards the 
topic. Under the „participation in TGT‟ variable, there were 21 students answered 
the questions from power point slideshows with eleven students answered twice 
and two students volunteered in presentation during TGT. Meanwhile under the 
„participation in collaborative tasks‟ variable, there were 11 students sharing 
information orally using English and 11 students who responded to their friends‟ 
opinion using English (See Appendix 2d).  
After calculating the total average of each student‟s frequency of speaking 
from the first cycle (see Appendix 7a), there were four students (11.8%) 
categorized into motivated, four students (11.8%) categorized into fairly 
motivated, and 26 students (76.4%) categorized into low motivated. From the 
result, it could be perceived that most of the students were still in low motivated 
category, which means that the first criterion of success had not been reached. 
The summary of the students‟ frequency of speaking in cycle 1 is described in 






Figure 3.1.2   The Result of Students’ Frequency of Speaking in Cycle 1 
 
3.1.3 Student’s Responses toward the Implementation of TGT Technique 
 The results of the questionnaires for the students were employed as the 
second source of data. The questionnaires presented the students‟ attitude towards 
the implementation of the technique. There were eight questions presented in 
Indonesian which the students had to answer. There were four choices of answer, 
namely: strongly agree, agree, disagree and strongly disagree. The questions and 
the results of which are described in Table 3.1.3. 
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 In sum, the students gave positive attitude towards the implementation of 
teams-games-tournament technique as well as the teaching and learning process. 
Since according to the analysis result using Arikunto‟s method (see Appendix 5b), 
the result of the questionnaires was categorized as high.  
 
3.1.4 Reflection 
 The previous sections reveal that at the end of Cycle 1, the students‟ 
motivation showed a change compared to the preliminary study result. However, 
the results had not met the criteria of success proposed by the researcher since the 
first criterion of success, regarding the 85 % of the total students show an increase 
in terms of speaking motivation from low to at least fair classification had not yet 
achieved.  
 Based on the field notes, the observation checklist and the result of the 
questionnaire, the researcher concluded that the failure was due to several factors, 
namely, (1) the students did not completely understand the instructions proposed 
by the researchers, (2) the confusion during the hand raising session which caused 
the same student got multiple chances, while other students did not get any 




words, (4) there were too many members in one group, (5) the students rarely 
comment on the material since most of them were rarely found around them. 
 
3.2 The Research Findings in Cycle Two 
 The section presents the data of Cycle 2 on the implementation of team-
game-tournament to promote the students‟ motivation to speak since the first 
cycle failed to meet the criteria of success. Based on the failures of the 
implementation of team-game-tournament technique in cycle 1, the researcher 
decided to do some follow ups: (1) choosing leaders for every team-game-
tournament task to help the students grasp better comprehension on the 
instructions, (2) assigning co-leaders to raise their hands in order to minimize the 
confusion during question & answer session, (3) reminding the students of the 
learning objectives not to be hesitant in speaking English due to grammatical 
errors and giving them some patterns to ask questions in English, (4) assigning the 
students into smaller groups consist of 6-7 students instead of 8-9 students, (5) 
using contextual materials and pictures during the teaching and drilling session to 
help the students generate their ideas about the topic. 
 This section also describes the implementation of the action in each 
meeting. During the implementation of the action, the researcher acted as a 
substitute teacher and the classroom teacher acted as observer along with the 
researcher‟s partner. The second cycle of this study was conducted in three 
meetings. Each meeting lasted approximately for 80 minutes. The activities of 




Table 3.2  The Activities of Cycle Two 
 Action Steps Activities 
 Meeting 4 Pre-activity Greetings, explaining the modified 
version of Team-Game-Tournament 
technique. 
  Whilst-activity Presenting “Family Members” lesson, 
grouping the students, handing out 
worksheet for Game and Tournament 
session. 















Pre-activity Greetings, explaining the modified 
version of Team-Game-Tournament 
technique. 
Whilst-activity Presenting “Personal Identity” and 
“Occupation” lessons, grouping the 
students, handing out worksheet for 
Game and Tournament session. 
Post-activity Team recognition session, reflection. 
 
 Meeting 6 Pre-activity 
 
Greetings, explaining the modified 




Reviewing lessons in meeting 1 and 2, 
grouping the students, using “Snake and 
Ladder Boards” for Tournament session. 
Post-activity Team recognition session, reflection. 
Giving questionnaires to the students. 
 
3.2.1 Action 
 This section presents the implementation of team-game-tournament in 
each meeting as described in Table 3.2 descriptively. 
Meeting Four  
 As usual, the meeting was carried out in three phases: pre-activity, whilst-
activity, and post-activity. In this meeting, the researcher gave the students a new 
set of material of chapter four, which was about personal identity and family 
relation. In pre-activity, the researcher greeted the students as usual. This meeting 
was also the researcher‟s Lesson Study, so the researcher‟s lecturer was also 




lecturer‟s present although at first they seemed curious about her. Instead, they 
were curious of how well they did on the previous test. On this meeting, the 
students were explained briefly of the revised instruction for the team-game-
tournament. They had to choose a leader and a co-leader for each group. Each 
leader had to come to the front of the class to receive instructions about each task, 
while the co-leader was the one to raise his or her hand during the Q&A session 
then anyone in the group could answer. 
 In whilst activity, the students were reminded of the revised team-game-
tournament technique and they were grouped into five groups consisted of six to 
seven random students. After they chose their leaders and co-leaders, they were 
shown a video about family relation and given eight questions to check on their 
comprehension. However, there was one group, which did not fully understand 
the instruction, so when they were given questions, all of the members of this 
group raised their hands altogether, making the researcher had to re-explain the 
instruction. The questions given were about the names, the family relations, and 
how many people in the family according to the video. After that, the researcher 
showed a power point slideshow of family members to the students and as usual, 
they had to be prepared for the questions that followed. After that, they were 
given some questions from the course book. Then, the researcher called each 
leader in front of the class to receive some instructions regarding to the next task, 
then after they understood the instructions well, they had to go back to their teams 
and do their worksheets quickly. During the discussion session, some students 




session was done in around 45 minutes including the Q&A session in which a 
large number of students participated.  
 In post-activity, the students were given a follow up activity to be done at 
home. Before the class was dismissed, some students turned in their mini journals 
without being instructed followed by the rest of the students. As usual, the English 
teacher along with the researcher‟s partners was helping the researcher by filling 
in the pre-made observation sheet. 
 
Meeting Five 
 The meeting was supposed to be held in 80 minutes, but since the 
classroom was occupied by another teacher, the researcher had to negotiate with 
that particular teacher for about 15 minutes. 
 The meeting was carried out in three phases: pre-activity, whilst-activity, 
and post-activity. The teacher greeted the students and saw that they were in mood 
off. Therefore, the researcher tried to lighten up the mood by playing a video to be 
sung together called “When you‟re happy and you know it.” After they seemed to 
be in the mood again, the researcher began the lesson distributing the mini-
journals and checking their attendance, the students were given some questions to 
review the previous lessons together. On this meeting, the students were given a 
new set of material, which was about personal identity. The students were 
reminded about the teams-games-tournaments technique before showing them a 
Prezi slideshow which contained examples of personal identity, and kinds of 




groups had to compete amongst each other. Then the researcher asked them to 
write down their personal identity as the example in their course books on page 68 
(see Appendix 6b). After that, the researcher asked the students to tell about 
themselves voluntarily in front of the class. Then, the rest of the students were 
given one or two questions about the one speaking in front of the class. The Q&A 
session was done in team-game-tournament, in which all the groups had to answer 
the given questions regarding the speaker‟s information. Therefore, the researcher 
told them to pay attention to the one speaking. To the researcher‟s surprise, many 
of the students were eager to be the speaker. Half of the classroom‟s students were 
asking whether they could be the next speaker. They were allowed to bring their 
book as a guideline or look at the presentation slide in case they forgot of what to 
say next. There was one female student who hesitated to be the next speaker, but 
she had to stop in the middle since the bell rang. So, the researcher had to count 
each group‟s scores and declared a winning team.  
 In post-activity, the students were asked to fill in their mini-journals 
regarding what they had learned on this meeting and difficult vocabulary. 
Fortunately, most of the students had finished writing prior to the end of the class. 
The researcher also reviewed some of the lesson learned that day and gave them a 
follow up activity, which was to make a letter for one of their family member as in 
their course book page 80. As usual, the English teacher along with the 







 This meeting coincidence with the second day of the researcher‟s Lesson 
Study. So, aside from the researcher‟s partners, the researcher‟s lecturer also 
present in the class. The students did not feel distracted at all, just like the 
previous lesson study. 
 The meeting was carried out in three phases: pre-activity, whilst-activity, 
and post-activity. In pre-activity, the researcher greeted the students and began 
reviewing the previous materials by giving a few starting questions to be 
answered by the whole class. After that, she checked the student‟s attendance 
while distributing the mini journals and name tags as usual. Then she proceed to 
the whilst-activity, in which the researcher explained about a new set of material 
to help the students review chapter three and four so far. The researcher showed 
them a short video about family fingers and asked them to sing together. After 
that, they were given five questions about family relations regarding to the video. 
Then, the researcher asked the students whether they were familiar with snake and 
ladder or not. Soon the researcher showed them a pre-made snake and ladder 
boards (see Appendix 6b) to them and showed how to play using team-game-
tournament. First, the students had to do the head-counting in order to make five 
“home” groups consist of six to seven random students. Then, four to five 
students of each group had to leave their home groups and re-joined other groups. 
After that, they had to choose their leaders and co-leaders. The leaders were 
supposed to be the one receiving the boards and instructions, while the co-leaders 




every piece of board, there were dice and 20 cards containing instructions. Each 
student had to throw the dice and pick up one card for every move they made. 
They had to read the instructions clearly and loudly, and then try to do what the 
card said. If they could not do the instruction, they would get no point. Each 
student had to make a move using his or her self-made pawn made of folded paper 
on which his or her name was written. The wining team was determined by the 
scores accumulation of each home group‟s members. The students would get 10 
points for each question or instruction that they could do. The instructions in the 
card were about family relations, having their friends ask them a question, 
guessing occupations based on description, mentioning days, date, time, months 
and year accurately. Then, around 10 minutes before the class was dismissed, the 
game was stopped and every co-leader had to count the points. The winning team 
was declared. 
 In post-activity, the students were given a follow up activity, which was 
taken from their course book page 79. After that, the researcher distributed 
questionnaires for them to fill. After they had finished, as promised, the researcher 
gave the students some rewards based on two criteria: three students with the 
highest English test score, and three students with the most stickers. On this 
meeting, both of the researcher‟s partners were the ones filling in the observation 
sheets since the English teacher was unable to come to the class.  
3.2.2 Students’ Motivation to Speak 
 The students‟ motivation to speak is based on the students‟ frequency of 




asking unclear instructions, answering teacher‟s trivial question, giving comment 
on a topic,  answering worksheets‟ questions orally, presenting dialogue 
voluntarily, sharing and responding information orally in a discussion. 
 In the fourth meeting, under the „asking question‟ variable, there were four 
students asked about unclear instructions regarding of which task should be done 
first as well as unclear question and 11 students asked about difficult vocabulary 
to the researcher with two student asked twice. Under the „answering question‟ 
variable, there were 11 students responding to the researcher‟s trivial question and 
10 students expressing opinion towards the topic, with three students commented 
twice. Under the „participation in TGT‟ variable, there were 31 students answered 
the questions from the worksheets, with nineteen students answered more than 
once, while five students volunteered in presentation during TGT. Meanwhile 
under the „participation in collaborative tasks‟ variable, there were seven students 
sharing information orally using English and six students who responded to their 
friends‟ opinion using English (See Appendix 2e). 
 In the fifth meeting, under the „asking question‟ variable, there were seven 
students asked about the unclear instructions whether they were allowed to put in 
some information on their personal identity and 14 students asked about difficult 
vocabulary to the researcher with one student asked twice. Under the „answering 
question‟ variable, there were 14 students responding to the researcher‟s trivial 
question and seven students expressing opinion towards the topic. Under the 
„participation in TGT‟ variable, there were 31 students answered the questions 




presentation during TGT. Meanwhile under the „participation in collaborative 
tasks‟ variable, there were five students sharing information orally using English 
and eight students who responded to their friends‟ opinion using English (See 
Appendix 2f). 
 In the sixth meeting, under the „asking question‟ variable, there were seven 
students asked about the unclear instructions regarding the game with one student 
asked twice and four students asked about difficult vocabulary to the researcher. 
Under the „answering question‟ variable, there were five students responding to 
the researcher‟s trivial question and 10 students expressing opinion towards the 
topic. Under the „participation in TGT‟ variable, all 34 students answered the 
questions given within the game, with each student answered more than once, 
while two students volunteered presentation during TGT. Meanwhile under the 
„participation in collaborative tasks‟ variable, there were five students sharing 
information orally using English and six students who responded to their friends‟ 
opinion using English (See Appendix 2g). 
 After calculating the total average of each student‟s frequency of speaking 
from the second cycle (see Appendix 7b), there were one student (8.8%) 
categorized into motivated, 22 students (79.4%) categorized into fairly motivated, 
and three students (11.8%) categorized into low motivated. From the result, it 
could be perceived that 24 out of 28 students (85%) have at least increased one 
category level in motivation, which means, the first criterion of success had been 
reached.  The summary of the students‟ frequency of speaking in cycle 1 is 





Figure 3.2.2   The Result of Students’ Frequency of Speaking in Cycle 2 
 
3.2.3 Students’ Responses towards the Implementation of TGT Technique 
 The results of the questionnaires for the students were employed as the 
second source of data. The questionnaires presented the students‟ attitude towards 
the implementation of the technique. The questions were exactly the same as the 
previous questionnaires used in cycle 1. There were four choices of answer, 
namely: strongly agree, agree, disagree and strongly disagree. The questions and 
the results of which are described in Table 3.2.3. 
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 In sum, the students gave positive responds towards the implementation of 
teams-games-tournament technique as well as the teaching and learning process. 
Since according to the analysis result using Arikunto‟s method (see Appendix 5c), 
the result of the questionnaires was categorized as high. 
 
3.2.4 Reflection 
 From the results of observation checklists and questionnaires in the second 
cycle, 24 students (85%) showed increase from low classification to at least fair 
classification. The result of questionnaires also showed that the technique had 
helped the students to be motivated in speaking English in the class as the students 
showed positive responses towards the technique in their questionnaires. 










 This chapter presents the discussion of the research findings. The 
discussion focuses on three major discussions: the implementation of team-game-
tournament technique, the students‟ motivation to speak, and the students‟ 
responses toward the technique implementation. The details are explained as 
follows. 
4.1  The implementation of Team-Game-Tournament (TGT) Technique 
 Based on the findings of the research it can be revealed that the team-
game-tournament technique could solve the problem found in class VII.5. 
However, in implementing the technique, the researcher conducted the steps with 
some modifications in the classroom to make sure that the technique work well.  
 The first modification is regarding the “teams” building. Slavin (2005:146) 
suggests that in building teams, one team should consist of four to five students of 
different academic achievement, gender, race, and ethnicity. However, in the first 
cycle, the researcher divided the class into four groups each consisted of eight to 
nine students without concerning too much on other aspects except gender 
equality. This was intended to save the time so that the implementation did not 
take too much time on team building, but for the lesson comprehension. 
Furthermore, this was more practical to do especially the researcher was a 
substitute teacher in the classroom, and the research was conducted on early odd 




achievement of the students. In addition, the researcher chose “games and 
simulations” type of group method to be implemented in the class instead of 
“discussion groups” method. According to Reynolds (1994), the aim of “Games 
and simulations” group method is to recreate or represent a certain situation in the 
class with a limited time without involving too much discussion and dialogues 
between group members. This was because the researcher thought that the class 
activities had more competitive and simulations element such as interviewing, 
decision making, quizzes and competitions rather than discussion activities. 
However, it was perceived that not every student had the chance to speak up 
during the tournament session due to the “confusion” amongst the students. As 
Moskowitz (in Brown 2001:170) explains that the term confusion means there are 
more than one person talking at a time as they are too eager in participating so that 
the interaction cannot be recorded. Moreover, some of the group members were 
also taking their friends for granted. Some of them chose to keep silent and let 
their friends speak instead. Therefore, in the second cycle of the implementation, 
the researcher divided the class into five groups which each group consists of six 
to seven students, and they ought to choose one student as a team leader and one 
co-leader. This act was taken to save the time during the implementation, so it did 
not need to consume too much time only for explaining the same things over 
again. Meanwhile, the function of co-leaders is to be the representative of the 
group in raising their hands so that there was less confusion during the 
implementation since there were only five students who raised their hands and it 




that they had bigger chance to speak, since some of the groups initiated that all of 
the group members had to speak at least once. 
 The second modification was regarding the “game” and “tournament” 
steps which were implemented in both cycles. Slavin (2005:166) suggests that the 
game step is conducted with the help of “tournament table” and numbered cards 
consist of some questions which have to be done by group representatives. 
However, in the implementation, the researcher changed the numbered cards with 
worksheets which had to done with their group members instead of individuals. 
Every group member had to contribute since there was only a limited time to 
finish the worksheets. Meanwhile, in terms of the tournament step, it should be 
conducted at the end of the week or at the end of every chapter with only the 
representatives sitting on the “tournament table” can answer the questions given. 
However, during the implementation, any student in the class was allowed to 
answer the questions since the focus of this study was to see the students‟ 
motivation. 
 The third modification is on the recognition team step. During this session, 
as suggested by Slavin, the winning team will be determined by each member‟s 
individual scores and the scores will add up as their team scores. However, the 
teams-games-tournament technique which was implemented in the classroom was 
not intended to produce students‟ individual scores. According to Slavin 
(2005:179), the scores obtained from the tournament points can only be 
considered as a small part of the students‟ total score which may be used later to 




scores from doing worksheets would be considered as individual score, it only 
meant to encourage the students to do the task seriously. This act was inevitable 
because in the first meeting of cycle one, the students did not take the task 
seriously, and they only concerned on being the first group to turn in the task.  
 The last modification was regarding steps order of the team-game-
tournament. According to the theory of Team-Game-Tournament implementation, 
there are five steps in TGT, namely: (1) classroom presentation, (2) teams, (3) 
games, (4) tournament, and (5) team recognition (Rusman, 2010).  However, in 
the second cycle, the researcher had to rearrange the steps by doing the “team” 
building step prior to the classroom presentation step. This was because the 
students seemed to be more active and motivated to answer when the questions 
were considered as tournament questions so that every question starting from the 
very beginning of the lesson could add up to their points.  
   
4.2 Students’ Motivation to Speak 
 During the implementation of team-game-tournament technique, it could 
be perceived that the students‟ motivation to speak had increased compared to the 
result of the preliminary study where all the students were really passive. In the 
first day of the first cycle, there were only two students who raised their hands in 
attempt to answer the questions given. However, after the researcher rewarded 
those students for answering correctly, the other students seemed to be triggered 
to do the same. It could be perceived that the students began to feel motivated 




in line with Skinner‟s operant conditioning model (Brown, 2001:73) that human 
beings, like other living organisms, will pursue a goal because they perceive a 
reward for doing so. Furthermore, when the researcher attempted to instruct the 
students with speaking full English, they kept silent as if they were afraid of 
making mistakes. Hence, some code switching was inevitable to use in the 
classroom since one of the reasons why the students were not motivated to speak 
because they did not understand the instructions very well. Nevertheless, after the 
students got used to the researcher and the implementation of the technique, they 
began to show some signs of being motivated, as Palmer (2007, in Williams & 
Williams, 2011:2) mentions the signs, such as the students pay attention, they 
begin working on tasks immediately, they ask questions and volunteer answers, 
and they appear to be happy and eager. Other than that, several students had 
shown their attempt to speak English by inserting English in their conversation 
during the discussion such as “That‟s not correct” or “Here you are”, when asking 
difficult vocabulary, and answering trivial questions such as “Not me, miss. My 
sister go there.”  Moreover, the students were enthusiastic and motivated when the 
game and tournament started. It could be perceived from how quickly they were 
in doing their tasks and raising their hands to answer the questions. This is in line 
with Tillery & Fishbach (2014:5) who states that motivation can manifest itself in 
terms of the amount of time an individual to act in the pursuit to a goal.  
 In the second meeting, the students‟ started to establish better confidence 
compared to the previous meeting. More students inserted English phrases and 




“He, not like this! You not listen to miss.” Moreover, during the Q&A session, 
more students raised their hands to answer. However, there were four students 
who were really active in the class as they almost took over most of the questions 
by themselves, leaving the other students upset. So, the researcher needed to make 
it fair by picking other students over those students, which made them slightly 
upset. This occurred because the active students did not feel satisfied with what 
they had achieved so far, making them wanting to keep answering. However, the 
researcher thought that the students act was acceptable as Sardiman (2007:79) 
states that dissatisfaction is an essential element in motivation because it can 
motivate the students from the inside. 
 In the third meeting, during this Q&A session, there was one quiet student 
attempting to answer by raising her hand. Although she looked hesitant, the 
researcher quickly picked her amongst others to answer the question although 
some really active students were upset because they were not chosen. This act was 
taken so that it would not discourage that particular student as according to 
Weiner (1980, in Barker 2006:77), humans direct themselves to act on the basis of 
a desire to either “achieve success” or to “avoid failure”. So, if that particular 
student was not chosen in her first attempt of answering, she would not have 
known whether or not she had done it correctly which in the next chance, it would 
have resulted in her choosing to stay silent to avoid failure.  
 In the fifth meeting, during the students‟ presentation, there were 14 
students who were really eager to volunteer in telling their personal identities in 




not allowed to read, but it seemed that did not dismiss their motivation to speak. 
Two of the students were even fighting over who would be the next speaker, but 
fortunately the researcher could get a hold of the situation. 
 On the sixth meeting, when the researcher went around the class to 
monitor the students during the tournament session, there was one girl who was 
really shy to speak English. Her groups complained to the teacher that she took 
too long to speak. The researcher had to do something immediately, encouraging 
the student to read the question aloud and do the instruction from the card. To the 
researcher‟s surprise, that particular student was actually the one getting the 
highest score for the previous English test. Fortunately, she finally decided to 
speak English little by little, her pronunciation was good but she was speaking in 
a very low voice. This case occurred because that particular student was lack in 
public speaking competence as William & William (2011) states that fear of 
public speaking is a prevalent phobia of most people which can affect one‟s 
motivation.  Aside from that, all the students were really having fun and most of 
them were confident in doing the tasks written on the card and they spoke English 
loudly. 
 In sum, the students had shown significant improvement in their speaking 
motivation and confidence although based on the result of the students‟ frequency 
of speaking in the first cycle, most of the students were categorized as low 
motivated as they had not reached the targeted score. However, at the end of the 
second cycle implementation, the students had achieved the targeted score 




of whom were really quiet from the very first day of the technique 
implementation. It turned out that they had an internal problem with their families 
and they had been bottling up their problem for themselves. So that the problems 
affected the way they learned and acted in school, not only during English lesson, 
but also other lessons. According to Maslow (in Syaifurahman and Ujiati, 
2013:168), one must fulfill a certain basic needs before fulfilling a higher one. In 
this case, according to Maslow‟s hierarchy of needs, these students had not yet 
fulfilled their “love and belonging” needs which was supposed to be  fulfilled 
from their families and friends, so that they were not motivated to reach the 
highest level called self-actualization in which they could have valued themselves 
more and made their self potentials in realization. Nevertheless, during the 
technique implementation, these students did actually start to show some self-
esteem by responding to the researcher‟s trivial question, although they spoke 
whenever the researcher was near or around them and with very low voice.  
 The results of the average score of students‟ motivation checklists at the 
end of the second cycle became the evidence of the success of team-game-
tournament technique in promoting the students motivation to speak English. As it 
could be perceived that the frequency of the students speaking English in the 
classroom increased greatly and they also showed better confidence by doing 






4.3 Students’ Responses towards Team-Game-Tournament (TGT) 
Technique 
 The students‟ responses towards the technique implementation were also 
substantial as they revealed how the students engaged themselves in the teaching 
and learning process which could affect the result of the study. In this study, based 
on the findings, it could be perceived that the students‟ responses towards the 
implementation of teams-games-tournament technique were highly positive, 
which means that the students liked the implementation of the technique.  
 Although the reasons why the students liked the strategy varied from one 
another, there are a few reasons which could be concluded from the result of the 
questionnaire. One of the reasons why the students enjoyed the teaching and 
learning process was because they could interact with their classmates without 
feeling fear to be scolded by the teacher from talking. The students‟ motivation in 
speaking was also increased, as they felt less embarrassment, awkwardness or fear 
in attempting to answer questions or even asking the teacher a question since they 
were put in a situation where talking was not a bad thing to do. This is supported 
by Sardiman‟s statement (2007:77) that the motivation caused by fear of 
punishments will make the learning process less effective, inauthentic and the 
result will not last long. Furthermore, the students could also practice speaking 
English more in the classroom and gained more interest in the lesson as they were 
engaged in various activities aside from only listening and reading which also 
helped them in comprehending the lessons easily compared to the previous 




 Last but not least, it could be perceived that the Team-Game-Tournament 
(TGT) technique had successfully solved the major problem found in PMI class in 
Faculty of Da‟wah. The implementation of the technique succeeded to promote 
the students‟ motivation to speak English after some follow ups were added in the 
implementation. Moreover, the students also liked the implementation of the 










 This chapter presents the conclusion and suggestions that are relevant to the 
findings of this research as the follow-up action. Therefore, this chapter is divided 
into two parts: the conclusion of the study and the suggestion concerning the 
implication for future application and research. 
 
5.1  Conclusions 
 Based on the research findings, there are three conclusions that can be 
derived. Firstly, it can be concluded that the Team-Game-Tournament (TGT) 
technique has successfully solved the main problem that is to promote the motivation 
of students of VII.5 to speak English. Through the technique, the students seemed to 
be more confident in answering questions orally using English. A number of students 
were also motivated to volunteer in speaking activities using English in front of the 
class. In implementing the Team-Game-Tournament technique, to successfully 
promote the students‟ motivation in speaking, the researcher had to conduct a second 
cycle by modifying and rearranging the sequence of the existing steps. The second 
cycle was conducted in three meetings where each meeting lasted for 80 minutes as in 
conventional classes. As for the teaching and learning process in each meeting, it 
complied the following sequences: (1) Teams; the students are put into five groups of 




Class presentation; the teacher renders the learning material as in conventional 
classes, (3) Games; the students are given worksheets and questions to answer, (4) 
Tournament; the game begins and the students compete with each other in groups, 
and (5) Team recognition; the winning team is given an appreciation.  
 Secondly, the TGT technique has also helped the students to develop good 
relation with their classmates so that they were able to work cooperatively with each 
other. The students also got around different students in every meeting from the 
grouping system, which was good to boost their confidence in speaking as they did 
not feel to talk to strangers, but to those with whom they are familiar.  
 Thirdly, the students gave positive respond towards the implementation of the 
technique. Furthermore, during the teaching and learning process, the students were 
actively involved. The students followed the whole process as what the researcher 
instructed them to do because they liked the technique as they were allowed to do fun 
activities instead of the conservative way of teaching and learning process.  
   
5.2 Suggestions 
 Based on the findings of the research, the suggestions are presented to the 
English teacher and future researchers. The English teacher is suggested to implement 
Team-Game-Tournament (TGT) as one of the alternative ways to promote the 
students‟ motivation as the technique can be employed in many teaching and learning 
situation without needing complicated steps. Moreover, it should be taken into 




teacher has to give concrete appreciation in the end of implementation. As for the 
reward, the teacher may give the winning group some additional points for their final 
score instead of the use of redeemable stickers.  
 Meanwhile, future researchers are suggested to conduct similar research to be 
implemented in another level of students and educational instances with different 
kinds of lessons, as Team-Game-Tournament Technique is not only useful for 
language teaching but also science, math and other lessons. Future researchers may 
innovate or modify the steps to be more suitable for their classrooms. However, clear 
explanations are always expected for the students to understand and the study to work 
well. At last, the researcher hopes that the future researchers are able to improve the 
current findings about Team-Game-Tournament Technique that will contribute not 
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Appendix 1b: Analysis Result of Students’ Motivation on Cycle One 
 




Total Average Motivation 
M-1 M-2 M-3 
1 AEA 6 7 5 18 6 M 
2 AAP 0 1 3 4 1,3 L 
3 AP 2 3 3 8 2,7 L 
4 AS 1 0 1 2 0,7 L 
5 ADP 0 0 1 1 0,3 L 
6 AWM 2 2 1 5 1,7 L 
7 DSZ 0 1 2 3 2 L 
8 DNNR 7 6 7 20 6,7 M 
9 MDW 1 0 3 4 1,3 L 
10 MSAF 0 0 0 0 0 L 
11 MRA 5 9 5 19 6,3 M 
12 MDH 1 3 4 8 2,7 L 
13 MWA 4 2 0 6 2 L 
14 MRAP 0 3 2 5 1,7 L 
15 NMO 0 1 2 3 1 L 
16 NO 4 6 5 15 5 F 
17 NAP 2 4 2 8 2,7 L 
18 NAW 2 3 3 8 2,7 L 
19 OCY 5 9 6 20 6,7 M 
20 RIR 0 2 2 4 1,3 L 
21 RS 4 5 4 13 4,3 F 
22 RAW 2 2 1 5 1,7 L 
23 RC 3 0 3 6 2 L 
24 RAP 2 3 3 8 2,7 L 
25 RSAW 4 4 5 13 4,3 F 
26 SSDRP 2 3 3 8 2,7 L 
27 TCZ 1 3 3 7 2,3 L 
28 YP 3 3 3 9 3 F 
 
Notes:  
4 Students are categorized as motivated.  
4 Students are categorized as fairly motivated. 















L = Low Motivated 
F = Fairly Motivated 
M = Motivated 
VM = Very Motivated 
 
Appendix 1b: Analysis Result of Student’ Motivation on Cycle Two 
 




Total Average Motivation 
M-4 M-5 M-6 
1 AEA 4 3 4 11 3,7 F 
2 AAP 3 3 3 9 3 F 
3 AP 3 3 4 10 3,3 F 
4 AS 3 3 3 9 3,0 F 
5 ADP 4 3 3 10 3,3 F 
6 AWM 4 2 4 10 3,3 F 
7 DSZ 2 3 3 8 2,7 L 
8 DNNR 5 7 7 19 6,3 M 
9 ERD 2 3 5 10 3,3 F 
10 FAS 1 4 4 9 3 F 
11 GDW 4 3 4 11 3,7 F 
12 JNA 3 4 7 14 4,7 F 
13 MD 1 4 3 8 2,7 L 
14 MDW 2 3 4 9 3 F 
15 MSAF 3 3 6 12 4 F 
16 MRA 7 3 9 19 6 M 
17 MDH 2 3 5 10 3,3 F 
18 NAW 2 2 4 8 2,7 L 
19 OCY 7 7 9 23 7,7 M 
20 RIR 3 4 3 10 3,3 F 
21 RS 6 3 8 17 5,7 F 
22 RAW 3 2 4 9 3 F 
23 RC 4 4 5 13 4,3 F 
24 RAP 3 3 4 10 3,3 F 




26 SSDRP 5 4 7 16 5,3 F 
27 TCZ 2 3 4 9 3,0 F 
28 ZDPM 2 2 4 8 2,7 L 
 
Notes:  
3 Students are categorized as motivated.  
27 Students are categorized as fairly motivated. 
4 Students are categorized as low motivated. 
 
Descriptions: 
M-4 = the 4
th
 meeting 
M-5 = the 5
th
 meeting 




L = Low Motivated  
F = Fairly Motivated 
M = Motivated 
VM = Very Motivated 
 
 
